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School Strategic Plan - 2023-2027 

Guthridge Primary School (4853) 

 

School vision At Guthridge Primary School we believe: All children will learn. All children will succeed. Every child at Guthridge Primary School will develop the 
attitudes, skills and knowledge that will see them thrive as life long learners.  
Our vision is for all students to be empowered to learn and achieve, experiencing high quality teaching practice and the best conditions for 
learning which will equip them with the knowledge, skills and dispositions for lifelong learning and shaping the world around them. 
We are committed to providing a child safe environment where children and young people are safe and feel safe, and their voices are heard 
about decisions that affect their lives. Our child safe policies, procedures, strategies and practices are inclusive of the needs of all children, 
particularly students who are vulnerable due to age, family circumstances, abilities, or indigenous, cultural, or linguistic background.  

School values At Guthridge Primary School, we have three behaviour expectations which encompass all of our school rules: Be Respectful.  Be Safe.   Be 
Responsible. 
Our Core Values guide our behaviour and how we should treat each other.  They are at the centre, or core, of what makes us who we are when 
we are part of the Guthridge Team. 
•Show respect – this is about how we talk to and treat each other in this school.  It’s also how we respect property (yours and others), 
respecting our school and our environment. 
•Have a go – Don’t give up before you even start!  Have a go.  Take the risk of being wrong.  Mistakes are how we learn.  
•Keep trying.  Sometimes things are hard, so we have to keep trying.  Sometimes things are REALLY hard, but we still keep trying.  We don’t give 
up.  We ask for help.  Only when we know we have tried our hardest, do we really know we have done the best we can. 
•Bounce back – Life is hopefully full of lots of good things, but sometimes we can experience difficulties, frustrations, disappointments and hard 
times.  We need to be able to build our resilience skills and bounce back from these challenges.  Resilient children who can “bounce back” have 
much better coping skills to equip them for life. 
•Work as a team.  When we work cooperatively and help each other, we are learning how to get along with each other.  People who are good at 
getting along with each other, are good at making and keeping friends.   
BE YOUR BEST! This means be the best that YOU can be! It’s all about high expectations of ourselves in everything.  It’s pride in yourself and 
pride in our school. 

Context challenges At Guthridge Primary School we have high expectations of all our students and aim to provide an opportunity for each of them to develop as 
learners, now and in the future.  All students have individual learning goals and targeted teaching at their point of need. 
Guthridge has a Foundation-support class specifically designed to support the transition from kindergarten to school for children who need a 
settling year of school, after a year at kindergarten. 
Guthridge Primary School has a well-established wellbeing and engagement team consisting of a Program for Students with Disability 
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coordinator, Mental Health and Wellbeing teacher, and a Student Engagement teacher providing additional support to students and families.  
We use our Equity funding to provide additional supports and intervention to identified students: our large team of Education Support Staff 
provide Integration Aiding; our Trainees provide support to students and teachers in-class and in the playground; and our highly experienced 
Tutors provide intervention for identified students 
At Guthridge PS we have 120 equity funded students. That equates to 43% of our student population identified with Social Disadvantage of Level 
1 and 2. 
We believe the actual proportion is likely higher as a result of the social, economic and employment impacts post-covid. Being that the Equity 
(Social Disadvantage) loading is based on parental occupation, parental education and the level of concentration of disadvantage in a school. 
The actual data is calculated and based on initial enrolment data which can be 6+ years old and many of our families have suffered job losses, 
business failings, family breakdown and loss of social connections to further studies and employment since Covid-19. 
In 2023 we had 68 Level 1 funded students – identified as having parents who are unemployed with below diploma level education or have 
lower skilled jobs with very low or low education. 
And 52 Level 2 funded students with parents who have various combinations of medium and low skilled jobs and education levels or are 
unemployed with a diploma level education. 
At our school we use Social Disadvantage funding to deliver tailored educational programs that meet the needs of this cohort of students. We 
employ 20 Education Support staff and 2 Student Health Wellbeing and Engagement Teachers to directly work with students to support their 
wellbeing and learning. We use student-based funding to provide an extensive range of  integration and intervention supports. 
It should be noted our PSD funded students make up only 5% of our student population. Many more of our students are at educational risk and 
the additional equity funding is required to compensate for their additional learning needs. 
With 34 students, approximately 12% of our student population, identifying as Aboriginal or Torres Strait Islander, Guthridge has always aimed 
to promote and celebrate the culture, knowledge and experience of our First Nations peoples visibly and authentically. We are actively 
developing practices to be more inclusive, responsive and respectful of Koori people at every stage of their learning and development journey at 
Guthridge. We endeavour to support every Koori student to achieve their potential, succeed in life, and feel strong in their Cultural identity. 
Guthridge PS has maintained a long-term commitment to Cultural understanding and has always endeavoured to ensure we are culturally 
respectful and inclusive. We have trained teachers in Koori English; we refer to the Koori calendar to include Cultural activities and events in our 
school program and curriculum; we collaborate with our local Koori community, and service providers, to support effective transitions at all 
stages of schooling: Journey to Big School (from early childhood to primary school) and Melbourne Indigenous Transition School (from primary 
to secondary school). 
We utilise the department’s Student Support Services Visiting Teacher for the Deaf, Koori Education Support Officer and EAL specialists to 
provide advice and guidance to teachers to build their understanding and knowledge of additional student learning needs.  
Additionally, the Department of Defence support our school with funding to employ a Defence School Mentor to provide assistance and support 
to the children of Australian Defence Force members at our school.  
We have 5% of our students funded under the Program for Students with Disability. These students have complex needs ranging from Level 2 to 
Level 4 funding for disabilities including Physical, Intellectual, Autism Spectrum Disorder and Severe Behaviour Disorder. 
PSD students have termly updated Individual Education Plans tabled at termly SSGs and informed by all stakeholders. Furthermore, PSD 
students have detailed Learner Profiles outlining their identified areas of difficulty or concern: such as Implications for the classroom and 
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Identified strategies: Key adjustments or modifications required to support them in the areas of: Communication, Social Interactions, 
Rigid/Repetitive Behaviours, Sensory Issues and Information Processing. 
Learner Profiles are updated ongoingly through the year and are tabled for discussion in Term 4 at the Parent/Student/Teacher Interview or SSG 
in readiness for handing over to next year’s teacher. 
As well as funded students under the Program for Students with Disability we have a large portion of students with additional needs including: 
- 7 hard of hearing students supported by a very skilled Visiting Teacher. 
- 11 students in Out of Home Care. 
- 120 Equity funded students identified by Social Disadvantage. 
- 60 students registered on the NCCD list as having a disability requiring mostly substantial accommodations to meet their additional needs, 
and 
- of all school entrant students enrolled in their first year of school at Guthridge PS in 2023, 28% have been identified as having Speech & 
Language difficulties, 28% developmental delays, and 21% having experienced Family Violence. 
 
Notwithstanding the intervention needs of the above-mentioned students we also have students in the high achieving realm of academic 
achievement and therefore they have needs to be met at the other end of the spectrum. Year on year, and term on term approximately three to 
six Guthridge PS Years 5 and 6 students are recognised by the Victorian High-Ability Program (VHAP) as high-ability students as ranked against all 
Year 5-8 students in all Victorian State Schools. These students are enrolled in term long online courses in Mathematics and English where 
students engage in synchronous Webex classes to be challenged and extended in a supportive environment, with like minded peers. We also 
have students who participate in the ICAS International Competitions and Assessments for Schools with high results. 
To support meeting the needs of our complex students our staff have participated in various Professional Learning programs relating to 
Disability Inclusion, Restraint & Seclusion, Trauma Informed Practices, Behaviour Management approaches. Most recently our staff have been 
supported to develop their knowledge and understanding of what Inclusion is and what is effective Inclusive practice. This is an ongoing area of 
Professional Learning as we prepare for the Disability Inclusion reform roll-out in 2025. 
Additionally, we recognise the wellbeing needs of our staff as they are the first line of support to our students’ learning and wellbeing. As such 
our staff have all been supported to develop individual Positive Metal Health Plans and to document their own self-regulation strategies to 
ensure they are equipped with the strategies and conditions to thrive in their professional roles. 
Guthridge PS has welcomed more and more students and families from cultures, experiences and language backgrounds other than English. 
With a vast array of different nationalities and 17 (6%) funded EAL students, our school is becoming richer and more culturally diverse. 

Intent, rationale and focus Leadership 
Continue to develop strong strategic direction and effective use of resources to reinforce our vision, values and culture, to improve the 
partnership between students, staff and parents. 
Re-establish and reintroduce the consistency across the whole school of sharing student learning programs: Dojo messages (pre-learning, 
photos, writing samples), evidence and celebrations of learning in a timely and regular manner. 
 
Teaching and learning 
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Continue to dedicate Professional Learning, Team Planning, Data Collection and use, and building capabilities to closing the gap in teacher 
effectiveness through: 
- developing deep knowledge of the curriculum, and teaching & learning resources (Frameworks, Instructional Models, scope & sequences);  
- targeted Professional Learning focused on capacity building in knowledge of, and application of, curriculum focused strategies; student friendly 
goals;  
- staff audits of practice and PL, leading to coaching and feedback for improvement; 
- student surveys - DET AToSS, GPS Student Agency and PIVOT;  
- means for monitoring implementation and consistency of practice - leadership and CoP Learning Walks, Coaching observation and feedback, 
peer observation and feedback via swivl 
We now recognise the need to focus on developing student agency and their capacity to be informed by feedback and knowledge of their own 
student achievement data to identify their what next and drive progress and achievement at the highest possible standard. 
While we have developed specific curriculum, and teaching and learning resources (Frameworks, Instructional Models, scope & sequences), 
assessment schedules and pacing guides; now we recognise the need for a 'coherent thread' between all resources and a process for ongoing 
analysis and reflection of curriculum materials. The development of a concise Teaching and Learning Guide will be vital for this. 
Reviewing and re-documenting: Writing Workshop, Assessment tools and strategies (CATs and decodable reading assessment) and documenting 
our whole school integrated studies approach to incorporate a knowledge-building curriculum. 
Analysis of our data over time (Behaviour, Student profiles, academic growth) has emphasised our need to ensure we are tracking, monitoring 
and supporting our students in the bottom band, and those with non-neurotypical divergent thinking traits as well as behaviourally challenged 
students to equitably access learning at their point of need and achieve at their highest possible outcomes ...as well as tracking, monitoring and 
supporting our high achieving students to access learning at their point of need and achieve at their highest possible outcomes.  
We also recognise the urgent need to know the students who are in the mid and high brackets and support them to progress and accelerate and 
not slip back. 
 
Assessment 
We recognise the need for a 'coherent thread' between all resources and a process for ongoing analysis and reflection of curriculum materials: 
Frameworks, Instructional Models, scope & sequences, assessment schedules and pacing guides. As well as the new areas for documentation: 
Writing Workshop, Assessment tools and strategies (CATs and decodable reading assessment) and documenting our whole school reading 
approach,  
Results in our student, staff and parent surveys indicates a perception that the partnership between students, staff and parents can be 
strengthened: Aim for 2-4 school community events (formal or informal); Feedback and input invited from parents on reporting processes; on 
PTIs; on ideas and purposes for Parents' and Carers' Club. 
An earlier strength was our staffs' capacity to utilise our student survey data to best identify and close gaps in learning and wellbeing - GPS F-6 
AtoSS, PIVOT survey, GPS F-6 Student Agency Survey and Circle Time to identify students' needs and supports for wellbeing at a Tier 1 and Tier 2 
level... but our recent high changeover rate of staff has impacted this strength and made it an area to be re-strengthened. 
We are in the process of documenting our Assessment criteria. tools and strategies in our Multi-Tier Response to Intervention Plan. 
We will need to build leaders' and teachers' capacity to assess and measure students' Social Skills and Wellbeing using the Be You initiative and 
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RRRR resources and identify students using tools such as:  Risk tool, Kids Matter, Safe Minds and our GPS F-6 AtoSS. 
Furthermore, an area to be re-strengthened is our staffs' capacity to utilise our student survey data to best identify and close gaps in learning 
and wellbeing - GPS F-6 AtoSS, PIVOT survey, GPS F-6 Student Agency Survey and Circle Time to identify students' needs and supports for 
wellbeing at a Tier 1 and Tier 2 level... while this was a strength a year or so ago...our recent high changeover rate of staff has impacted this 
practice. 
 
Engagement 
A focus on maintaining and elevating student agency and continuing to upskill our students to take ownership of their learning achievement and 
extension, informed by feedback and knowledge of their own student achievement data, will drive progress and achievement and wellbeing at 
the highest possible standard. Goal setting and student to teacher feedback are areas requiring a more consistent approach to enable students 
to develop greater agency in their learning. 
As well as the teaching and learning focus to address the above, we need to continue to build teachers' capacity in using tools such as Be You 
Framework, GPS F-6 AtoSS, PIVOT survey, GPS F-6 Student Agency Survey and Circle Time to identify students' needs and supports for wellbeing 
at a Tier 1 and Tier 2 level. We will need to build leaders and teacher capacity to assess and measure students' social skills and wellbeing using 
the Be You initiative and RRRR resources and identify students using tools such as: Risk tool, Kids Matter, Safe Minds and our GPS F-6 AtoSS.  
We currently employ a MHiPS teacher, who is participating in DET's training with Melbourne Uni and Be You, to collaborate and support 
teachers and students along with the Wellbeing Team (SWPB, RRRR, St@R Teams)... and the melding of these Teams to become one support 
network and action team. 
We also aim to further develop creative conditions and opportunities for students to have a say in the Improvement of our school (ie: Year Level 
meetings, PITW surveys, SRC model, Koori HUB), Defence Kids' Club. 
 
Support and resources 
Consolidation of our comprehensive wellbeing program, and a continued focus on disability and inclusion are seen by the school as critical to 
creating more inclusive classrooms. 
The development and documentation of a Multi-tiered System of Supports (MTSS) response-to-intervention plan, with tiered and contextualised 
approaches to support student learning, wellbeing and inclusion will be vital to embedding inclusive classroom practice. 
A need to systematise and streamline our supports has become evident - Termly Student Support Group meetings, Care Team meetings, 
Professionals' meetings, out of Home Care meetings, visits from GEGAC, Student Support Office supports including Visiting Teachers, and 
collaboration with visiting Allied Health Professionals are all very purposeful, yet have the potential to become dominating of time and 
resources. 
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School Strategic Plan - 2023-2027 

Guthridge Primary School (4853) 

 

Goal 1 To maximise the learning outcomes of every student. 

Target 1.1 Reading, Writing and Numeracy NAPLAN targets to be determined. 

NAPLAN targets might include: increase the percentage of Year 5 students strong or exceeding in NAPLAN proficiency levels from 2023 
benchmark—Reading 65 to 70, Numeracy 60 to 65 and Writing 50 to 55. 

Twenty per cent reduction of the number of students needing additional support in NAPLAN proficiency levels for Year 3 to 5 (matched 
cohort) for Reading, Numeracy and Writing. 

Target 1.2 Until 2027, maintain the SSS four year, rolling percentage average for, Seek feedback to improve practice at 87% (2019-2023 4-year 
average) 

Target 1.3 Maintain the AtoSS four year, rolling percentage average for: 

• Differentiated learning challenge at 92 per cent (2019-2023 4-year average) 

• Stimulating learning at 92 per cent (2019-2023 4-year average) 

• Motivation and interest at 87 per cent (2019-2023 4-year average) 

Key Improvement Strategy 1.a 
Documented teaching and learning program 
based on the Victorian Curriculum and 
senior secondary pathways, incorporating 
extra-curricula programs  

Consolidate a whole school agreed approach to Teaching and Learning to ensure consistent practice. 

Key Improvement Strategy 1.b 
The strategic direction and deployment of 
resources to create and reflect shared goals 

Build the capacity of staff and students in the processes of Reciprocal Feedback.   



 

 

Guthridge Primary School (4853) - School Strategic Plan 
Page   2 

and values; high expectations; and a 
positive, safe and orderly learning 
environment  

Key Improvement Strategy 1.b 
Documented teaching and learning program 
based on the Victorian Curriculum and 
senior secondary pathways, incorporating 
extra-curricula programs  

Key Improvement Strategy 1.b 
Activation of student voice and agency, 
including in leadership and learning, to 
strengthen students’ participation and 
engagement in school  

Key Improvement Strategy 1.c 
The strategic direction and deployment of 
resources to create and reflect shared goals 
and values; high expectations; and a 
positive, safe and orderly learning 
environment  

Develop a sequential, integrated Knowledge–Building Curriculum. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Key Improvement Strategy 1.c 
Documented teaching and learning program 
based on the Victorian Curriculum and 
senior secondary pathways, incorporating 
extra-curricula programs  
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Goal 2 To embed inclusive classroom practice 

Target 2.1 Maintain the AtoSS four year, rolling percentage average for: 

• Sense of inclusion at 94 per cent (2019-2023 4-year average) 

• Student voice and agency at 82 per cent (2019-2023 4-year average) 

• Self–regulation and goal setting at 91 per cent (2019-2023 4-year average) 

 

Target 2.2 Maintain the SSS four year, rolling percentage average for: 

• Promote student ownership of learning goals at 95 per cent (2019-2023 4-year average) 

• Collective efficacy at 86 per cent (2019-2023 4-year average) 

 

Key Improvement Strategy 2.a 
The strategic direction and deployment of 
resources to create and reflect shared goals 
and values; high expectations; and a 
positive, safe and orderly learning 
environment  

Embed multi-tiered systems of support across the school 

Key Improvement Strategy 2.a 
Activation of student voice and agency, 
including in leadership and learning, to 
strengthen students’ participation and 
engagement in school  

Key Improvement Strategy 2.a 
Responsive, tiered and contextualised 
approaches and strong relationships to 
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support student learning, wellbeing and 
inclusion  

Key Improvement Strategy 2.b 
The strategic direction and deployment of 
resources to create and reflect shared goals 
and values; high expectations; and a 
positive, safe and orderly learning 
environment  

Develop and implement a school-wide approach to inclusive classroom practice 

Key Improvement Strategy 2.b 
Activation of student voice and agency, 
including in leadership and learning, to 
strengthen students’ participation and 
engagement in school  

Key Improvement Strategy 2.b 
Responsive, tiered and contextualised 
approaches and strong relationships to 
support student learning, wellbeing and 
inclusion  

Key Improvement Strategy 2.c 
Activation of student voice and agency, 
including in leadership and learning, to 
strengthen students’ participation and 
engagement in school  

Develop a whole-school approach to fostering student agency and ownership over learning 

Key Improvement Strategy 2.c 
Documented teaching and learning program 
based on the Victorian Curriculum and 
senior secondary pathways, incorporating 
extra-curricula programs  

 


