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Self-evaluation summary - 2025 

Guthridge Primary School (4853) 
 

 FISO 2.0 outcomes Self-evaluation 

level 

Evidence and analysis 

Learning Learning is the ongoing 
acquisition by students of 
knowledge, skills and 
capabilities, including those 
defined by the Victorian 
Curriculum and senior 
secondary pathways. 

Evolving 

The Learning Outcomes, as measured in the 2024 School Performance Report, 
indicate performance on NAPLAN assessments in Reading and Numeracy, NAPLAN 
relative growth, and Teacher Judgement growth for English and Maths are MEDIUM: 
stable or declining over time. 
Developing and maintaining consistency of high quality teaching and learning is a 
challenge as annual workforce turnover is 50% or more and school-wide, 
collaboratively agreed practices take time to introduce, develop and embed. 
 

Wellbeing Wellbeing is the development 
of the capabilities necessary to 
thrive, contribute and respond 
positively to challenges and 
opportunities of life. 

Excelling 

The Wellbeing Outcomes, as measured in the 2024 School Performance Report, 
indicate performance on a set of Attitudes to School Survey factors relating to 
emotional awareness, managing bullying, school connectedness, stimulated learning 
and student voice; and the school's attendance rate are HIGH: high performance 
outcomes 

 

 FISO 2.0 Dimensions Self-evaluation 

level 

Evidence and analysis 

Leadership The strategic direction and 
deployment of resources to 
create and reflect shared goals 
and values; high expectations; 
and a positive, safe and 
orderly learning environment 

Excelling 

• Leaders actively engage students, staff, and families/carers to communicate 
and consistently demonstrate high expectations for every student’s  
learning and wellbeing 
• Leaders engage staff to develop goals aligned with the school’s inclusive and 
strengths-based vision, values and strategic plan 
• Leaders consistently model the shared values and expectations for 
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Shared development of a 
culture of respect and 
collaboration with positive and 
supportive relationships 
between students and staff at 
the core 

establishing positive and trusting relationships among and between teachers, 
students, families/carers and communities 
• Leaders accurately assess the school’s current and anticipated resourcing 
needs for planning, and aim to recruit and induct staff with specific expertise who 
offer the best fit for school improvement  
• Leaders use adaptive expertise to explore challenges and seek to understand 
issues in context before establishing innovative solutions for school improvement  
• Leaders work together to maintain a focus on development, ensuring the 
learning and wellbeing goals and targets of the strategic plan are linked to the 
strategies and actions of the AIP 
• Students and leaders collaborate to develop strategies to enhance wellbeing 
and promote safety to reduce violence, bullying and abuse in all environments 
• Leaders collaboratively develop and revise whole school policies, plans and 
structures to ensure a positive, safe and orderly learning environment that promotes 
inclusion and the wellbeing of staff and students. 
• Leaders monitor and implement evidence-based strategies and actions to 
improve student learning and wellbeing in response to identified needs 
• Leaders develop partnerships with other schools and agencies through 
creating networks/communities of practice to develop understanding of how 
schools support students’ learning/wellbeing 
• Students’ views, priorities and feedback are heard and responded to by 
leaders through meaningful interactions, through which students openly share their 
experiences and leaders authentically support a solution-focused approach to 
improving outcomes  

Teaching 
and learning 

Documented teaching and 
learning program based on the 
Victorian Curriculum and 
senior secondary pathways, 
incorporating extra-curricula 
programs 

Evolving 

•Teaching and learning programs - integrate curriculum capabilities and learning 
areas; include explicit social and emotional learning; apply high-impact teaching 
strategies; use multiple assessment techniques; and are coherent, sequential and 
developmental programs  
•Teachers investigate and understand the learning and wellbeing needs of students 
by analysing student data to design stimulating teaching and learning programs  
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Use of common and subject-
specific high impact teaching 
and learning strategies as part 
of a shared and responsive 
teaching and learning model 
implemented through positive 
and supportive student-staff 
relationships 

•Leaders, teachers and students use student-level data and evidence to regularly 
evaluate curriculum and extra-curricular programs, including how they meet diverse 
learning and wellbeing goals and needs 
•Teachers involve students and their families/carers to develop a shared 
understanding of the expected outcomes for learning growth, attainment and 
wellbeing capabilities 
•Teachers respond to student learning and wellbeing needs using common and 
subject-specific high-impact teaching and learning strategies as part of a shared and 
guaranteed and viable curriculum responsive to their teaching and learning model 
including where the wellbeing capabilities connect 
•Leaders regularly collaborate with teachers to build their capacity in identifying and 
responding to the learning and wellbeing needs of students through tiered 
approaches of support 
•Teachers differentiate their pedagogy, lesson plans and assessments to ensure 
learners of all abilities can access the curriculum and engage in stimulating learning 
experiences that enable them to achieve their learning growth milestones and 
wellbeing capabilities 
* Developing and maintaining consistency of high quality teaching and learning is a 
challenge as annual workforce turnover is 50% or more and school-wide, 
collaboratively agreed practices take time to introduce, develop and embed. 

Assessment Systematic use of data and 
evidence to drive the 
prioritisation, development, 
and implementation of actions 
in schools and classrooms. 

Evolving 

• Staff have effective systems in place to support ongoing data analysis, which 
is understood and used by most staff to access and use data at multiple levels of the 
school effectively and readily 
• Teachers effectively design and implement high quality assessment 
techniques to assess students’ knowledge of the curriculum and progress against the 
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Systematic use of assessment 
strategies and measurement 
practices to obtain and provide 
feedback on student learning 
growth, attainment and 
wellbeing capabilities 

achievement standards 
• Staff regularly measure and moderate student learning and wellbeing data 
and identify risks to inform tiered and responsive supports  
• Staff follow a documented assessment plan and implement formalised 
processes and expectations for assessment on student learning and wellbeing  
• Teachers’ judgement is validated through triangulation  of data and evidence 
by teacher teams, peer observation, and moderation 
• Students assess their work and solve problems effectively, receiving 
scaffolding and feedback from teachers to build their skills in monitoring and 
evaluating their progress 
• Teachers work independently and in teams to actively monitor student 
learning using formative and summative assessment, conducting longitudinal data 
analysis and engaging with students and their families/carers to plan and adapt 
teacher practice 
• Staff work independently and in teams to actively monitor student wellbeing 
through conducting data analysis and engaging with students and their 
families/carers to identify and embed practices and processes that promote positive 
wellbeing 
• Teachers work together to moderate student assessment, developing a 
shared understanding of what learning looks like by examining different types and 
quality of students’ work and comparing these with the achievement standards 
•  Staff prioritise areas for focus by tracking and monitoring individual students, 
using high impact assessment practices as part of a tiered approach 
* Due to annual workforce turnover of 50% or more, school-wide, collaboratively 
agreed practices take time to introduce, develop and embed 

Engagement Strong relationships and active 
partnerships between schools 
and families/carers, 
communities, and 
organisations to strengthen 
students’ participation and  
engagement in school 

Embedding 

• Leaders communicate the importance of voice, agency and leadership 
through the school’s vision and values, and establish systems and structures that 
enhance students’ participation and engagement and foster a sense of 
connectedness 
• Students participate in a range of structured leadership roles that represent 
the diversity of the school community, which provide them with opportunities to 
develop a range of skills including communication and decision-making 
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Activation of student voice and 
agency, including in leadership 
and learning, to strengthen 
students’ participation and 
engagement in school 

• Teachers authentically engage with students to design rich, open-ended tasks 
and lead in the design and implementation of inclusive teaching, learning and 
wellbeing practices 
• Students plan, monitor, evaluate their learning and solve problems 
independently, supported by critical thinking tools, strategies and processes, 
feedback and scaffolding appropriate to their specific learning needs 
• Leaders ensure students have at least one ongoing relationship with a 
teacher, or other school staff member, who provides targeted guidance and support 
to help them achieve their potential (incidental mentors) 
• Leaders and teachers build collaborative relationships with families/carers 
and communities to create a shared understanding of how to support students’ 
participation and engagement, through feedback, raising concerns and shared 
decision-making.  
• The leadership team provides accessible guidance and resources on how 
families/carers collaborate with teachers, set high expectations, actively engage in 
their child’s development and support learning/wellbeing 
• Staff establish and sustain culturally respectful partnerships with all students, 
families/carers and communities by ensuring a shared understanding of cultural 
norms and protocols  
• Leaders and teachers monitor and evaluate attendance and partner with 
families/carers to implement targeted interventions using a tiered model of support 
• Staff and students create strong relationships with other schools and 
agencies to enhance student participation/engagement 

Support and 
resources 

Responsive, tiered and 
contextualised approaches and 
strong relationships to support 
student learning, wellbeing and 
inclusion 

Embedding 

• Staff integrate evidence-based academic, wellbeing, and behaviour supports 
within a tiered system of support aligned to the school’s strategic plan, vision and 
values of the school 
• Leaders actively evaluate, update and make explicit the policies and practices 
that promote inclusion, positive behaviour and a safe environment to ensure all staff 
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Effective use of resources and 
active partnerships with 
families/carers, specialist 
providers and community 
organisations to provide 
responsive support to students 

and students understand and enact them 
• Students’ diverse needs are evaluated in a timely, proactive and strategic 
manner, in collaboration with their families/carers, to ensure the application of tiered 
supports that respond to the learning and wellbeing needs of every student 
• Teachers effectively identify and respectfully respond to the various learning 
and wellbeing needs of individuals and groups, using a unified multi-tiered system of 
support 
• Leaders ensures students feel safe and develop strong relationships with 
peers, teachers and staff by providing targeted opportunities for students to develop 
their capacity to confidently engage with others and contribute to a safe and inclusive 
environment 
• Leaders hold regular Student Support Groups to collaborate, focus, and 
understand vulnerable students’ needs and make regular and reasonable 
adjustments to education plans to ensure learning and wellbeing goals are realistic 
and achievable 
• Representative community partners are actively involved in school activities 
to ensure learning and wellbeing is improved and supported in inclusive and 
culturally appropriate ways 
• Leaders work with area multidisciplinary team experts regularly to complete 
an inclusion plan for school and classroom level adjustments to enhance the whole 
school culture 
• Leaders establish the school as a hub by providing access and referral 
pathways to community support services and, where appropriate, having community 
services on site 

Future planning We are on-track for achieving our 4-year goals as they were set at the School Review. 
With NEW DE initiatives and models introduced at the end of 2024, beginning 2025 we now need to allocate time 
and resources to including these in or plans and activities. 
New DE derived goals for 2025 will also need to be incorporated. 
Yearly change-over of staff and the resulting challenges with introducing, upskilling and building culture and 
practice consistencies continues to be the biggest challenge for our school. 

Documents that support this plan  
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Select annual goals and KIS 
 

Four-year strategic goals Is this selected for 

focus this year? 

 

Four-year strategic targets 12-month target 

The 12-month target is an incremental step 

towards meeting the 4-year target, using the 

same data set. 

To maximise the learning 
outcomes of every 
student. 

Yes Reading, Writing and Numeracy NAPLAN targets to be 
determined. 
NAPLAN targets might include: increase the percentage of 
Year 5 students strong or exceeding in NAPLAN proficiency 
levels from 2023 benchmark—Reading 65 to 70, Numeracy 
60 to 65 and Writing 50 to 55. 
Twenty per cent reduction of the number of students needing 
additional support in NAPLAN proficiency levels for Year 3 to 
5 (matched cohort) for Reading, Numeracy and Writing. 
 

By 2026, reduce the number of NAS 
students in Year 3 & 5 Reading and 
Numeracy compared to the number of 
NAS students in 2024:Year 3 
Reading from 4 to 3 studentsYear 3 
Numeracy from 4 to 3 studentsand 
Year 5 Reading from 3 to 2 
studentsYear 5 Numeracy from 5 to 3 
students  

Until 2027, maintain the SSS four year, rolling percentage 
average for, Seek feedback to improve practice at 87% 
(2019-2023 4-year average) 
 

In 2025, increase the SSS 
aggregated percentage of positive 
endorsement for Professional 
learning through peer observation to 
be more than 87% 

Maintain the AtoSS four year, rolling percentage average for: 

• Differentiated learning challenge at 92 per cent (2019-
2023 4-year average) 

• Stimulating learning at 92 per cent (2019-2023 4-year 
average) 

• Motivation and interest at 87 per cent (2019-2023 4-
year average) 

 

In 2025, maintain the AtoSS four 
year, rolling percentage average for:- 
Differentiated learning challenge at 92 
per cent (2019-2023 4-year average)- 
Stimulating learning at 92 per cent 
(2019-2023 4-year average)- 
Motivation and interest at 87 or more 
per cent (2019-2023 4-year average) 
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To embed inclusive 
classroom practice 

Yes Maintain the AtoSS four year, rolling percentage average for: 

• Sense of inclusion at 94 per cent (2019-2023 4-year 
average) 

• Student voice and agency at 82 per cent (2019-2023 
4-year average) 

• Self–regulation and goal setting at 91 per cent (2019-
2023 4-year average) 

 

In 2025, maintain the AtoSS four 
year, rolling percentage average for:- 
Sense of inclusion at 94 per cent or 
more (2019-2023 4-year average)- 
Student voice and agency at 82 per 
cent or more (2019-2023 4-year 
average)- Self–regulation and goal 
setting at 91 per cent or more (2019-
2023 4-year average) 

Maintain the SSS four year, rolling percentage average for: 

• Promote student ownership of learning goals at 95 
per cent (2019-2023 4-year average) 

• Collective efficacy at 86 per cent (2019-2023 4-year 
average) 

 

Maintain the SSS four year, rolling 
percentage average for:- Promote 
student ownership of learning goals at 
95 per cent or more (2019-2023 4-
year average)- Collective efficacy at 
86 per cent (2019-2023 4-year 
average) 

 

 

Goal 2 To maximise the learning outcomes of every student. 

12-month target 2.1-month target By 2026, reduce the number of NAS students in Year 3 & 5 Reading and Numeracy compared to the number of 
NAS students in 2024: 
Year 3 Reading from 4 to 3 students 
Year 3 Numeracy from 4 to 3 students 
and  
Year 5 Reading from 3 to 2 students 
Year 5 Numeracy from 5 to 3 students  

12-month target 2.2-month target In 2025, increase the SSS aggregated percentage of positive endorsement for Professional learning through peer 
observation to be more than 87% 
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12-month target 2.3-month target In 2025, maintain the AtoSS four year, rolling percentage average for:- Differentiated learning challenge at 92 per 
cent (2019-2023 4-year average)- Stimulating learning at 92 per cent (2019-2023 4-year average)- Motivation and 
interest at 87 or more per cent (2019-2023 4-year average) 

Key Improvement Strategies Is this KIS selected for focus this 

year? 

KIS 2.a 

Teaching and learning 

Consolidate a whole school agreed approach to Teaching and Learning to ensure 
consistent practice. 

Yes 

KIS 2.b 

Leadership 

Build the capacity of staff and students in the processes of Reciprocal Feedback.   Yes 

KIS 2.c 

Leadership 

Develop a sequential, integrated Knowledge–Building Curriculum. No 

Explain why the school has selected this 

KIS as a focus for this year. Please make 

reference to the self-evaluation, relevant 

school data, the progress against School 

Strategic Plan (SSP) goals, targets, and the 

diagnosis of issues requiring particular 

attention. 

In 2024 the school’s percentage of Year 5 students with high growth in Reading increased from 13% to 14% but 
was lower than expected compared with similar schools at 20 per cent. The percent of students with low growth in 
Reading increased from 33% to 38%. 
The school’s percentage of Year 5 students with high growth in Numeracy dropped significantly from 21% to 4%, 
significantly lower than expected compared with similar schools at 16 per cent. The percent of students with low 
growth in Numeracy increased more significantly from 17% to 48%. 
 
This data reinforces the need to strengthen teacher capacity to develop and implement high quality programs of 
learning, and evidence-based teaching strategies and assessment through a documented and agreed approach to 
Teaching and Learning, to improve learning outcomes for all students. Peer Observation and Coaching for effective 
practice has been identified as effective means for raising consistency of practice and accountability to enhance 
the agreed whole school curriculum and pedagogical approaches. 
 
Given the school experienced considerable staff turnover at the end of 2023, and to a lesser extent at the end of 
2024, there's a need to provide staff with a clear and documented set of guidelines for developing consistency of 
practice. 
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Goal 3 To embed inclusive classroom practice 

12-month target 3.1-month target In 2025, maintain the AtoSS four year, rolling percentage average for:- Sense of inclusion at 94 per cent or more 
(2019-2023 4-year average)- Student voice and agency at 82 per cent or more (2019-2023 4-year average)- Self–
regulation and goal setting at 91 per cent or more (2019-2023 4-year average) 

12-month target 3.2-month target Maintain the SSS four year, rolling percentage average for:- Promote student ownership of learning goals at 95 per 
cent or more (2019-2023 4-year average)- Collective efficacy at 86 per cent (2019-2023 4-year average) 

Key Improvement Strategies Is this KIS selected for focus this 

year? 

KIS 3.a 

Leadership 

Embed multi-tiered systems of support across the school Yes 

KIS 3.b 

Leadership 

Develop and implement a school-wide approach to inclusive classroom practice Yes 

KIS 3.c 

Engagement 
Develop a whole-school approach to fostering student agency and ownership over 
learning 

No 

Explain why the school has selected this 

KIS as a focus for this year. Please make 

reference to the self-evaluation, relevant 

school data, the progress against School 

Strategic Plan (SSP) goals, targets, and the 

diagnosis of issues requiring particular 

attention. 

Consolidation of professional learning for school staff to effectively support students with disability with inclusive 
practices remains a focus in 2024. The school has established a strong and comprehensive wellbeing program in 
the school with documented whole school inclusive practices (Tier 1).   
Tier 2 school-wide approaches need to be documented and embedded, and more consistent approaches to 
identifying and the collection of evidence of Tier 3 adjustments and processes are critical to ensure the school is 
best placed to identify students for Disability Inclusion funding at the commencement of 2025. 
 
Given the number of students requiring support and identified as potential for DI Profiling in 2024, further 
professional learning and documented approaches need to be developed to increase efficient and responsive 
multi-tiered strategies and practices to support and meet student needs. 
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Define actions, outcomes, success indicators and activities 

 

Goal 2 To maximise the learning outcomes of every student. 

12-month target 2.1 target By 2026, reduce the number of NAS students in Year 3 & 5 Reading and Numeracy compared to the number of NAS 
students in 2024: 
Year 3 Reading from 4 to 3 students 
Year 3 Numeracy from 4 to 3 students 
and  
Year 5 Reading from 3 to 2 students 
Year 5 Numeracy from 5 to 3 students  

12-month target 2.2 target In 2025, increase the SSS aggregated percentage of positive endorsement for Professional learning through peer 
observation to be more than 87% 

12-month target 2.3 target In 2025, maintain the AtoSS four year, rolling percentage average for:- Differentiated learning challenge at 92 per cent 
(2019-2023 4-year average)- Stimulating learning at 92 per cent (2019-2023 4-year average)- Motivation and interest at 
87 or more per cent (2019-2023 4-year average) 

KIS 2.a 

Documented teaching and 
learning program based on 
the Victorian Curriculum and 
senior secondary pathways, 
incorporating extra-curricula 
programs 

Consolidate a whole school agreed approach to Teaching and Learning to ensure consistent practice. 

Actions 1. Develop and document a whole school agreed approach to Teaching and Learning to ensure consistent practice. 
2. Plan for opportunities for Professional Learning through peer observation and to monitor and provide feedback on 
agreed teaching and learning approaches. 
3. Develop and document processes for making effective adjustments and differentiation of teaching and learning visible 
and measurable.  
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Outcomes 1. If we develop and document a whole school agreed approach to Teaching and Learning - teachers will know what to 
teach, and when and how to teach it with consistency evident in planners and lessons, and curriculum delivered will be at 
point of need to ensure practice improves student learning outcomes. 
2. If we plan for peer observation to monitor and provide feedback on agreed teaching and learning approaches - 
teachers will be able to set and monitor professional learning goals focused on consistent delivery of agreed teaching 
and learning approaches and together we will have greater collective efficacy to improve student outcomes.  
3. If we develop and document processes for making effective adjustments and differentiation of teaching and learning 
visible and measurable - teachers will understand more deeply what they need to adjust, how and when to meet students 
needs. With learning adjusted to challenge students at point of need, students will feel more stimulated, motivated and 
interested in their learning. 

Success Indicators - A documented whole school agreed approach to Teaching and Learning will be implemented with timelines for review 
and refinement. 
- SSS 2025 percentage of positive endorsement for Professional learning through peer observation will be maintained at 
pre-2024 87 per cent. 
- 2025 NAPLAN results will show an increase in the combined percentage of Year 3 and Year 5 students who are 
'strong' and who are 'exceeding' in NAPLAN proficiency levels from 2024 benchmark for Reading, Numeracy and 
Writing. 
- 2025 NAPLAN results will show a reduction in the number of NAS students in each of reading and numeracy in Year 3 
and 5 compared to the number of NAS students in 2024. 
- 2025 AtoSS results will show maintained high results in Differentiated learning challenge at or above 92 per cent; 
Stimulating learning at or above 92 per cent; Motivation and interest at or above 87 per cent. 
- Documented effective adjustments and differentiation of learning will be used to set and measure learning goals for 
every student at their point of need. 

Activities People responsible Is this a PL 

priority 

When Activity cost and 

funding streams 

Release Assistant Principal and Learning Specialists for 
coaching and peer observation to monitor and provide 
feedback on agreed teaching and learning approaches. 

 Assistant principal 

 Leadership team 

 Learning specialist(s) 

 PLP 
Priority 

from: 
Term 1 

to: 
Term 4 

$40,000.00 

 

 Equity funding 
will be used 

 Other funding 
will be used 
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CRT employed to release Learning Specialists  to support 
development and documentation of a whole school agreed 
approach to Teaching and Learning  

 Assistant principal 

 Learning specialist(s) 

 PLP 
Priority 

from: 
Term 1 

to: 
Term 3 

$4,000.00 

 

 Other funding 
will be used 

Plan for opportunities for Professional Learning on agreed 
teaching and learning approaches. 

 Leadership team 

 Learning specialist(s) 

 PLP 
Priority 

from: 
Term 1 

to: 
Term 4 

$2,000.00 

 

 Other funding 
will be used 

Employ Learning Specialists (Teaching and Learning Focus) 
to refine and evaluate current Instructional Practice against 
the 4 elements of teaching in the VTLM 2.0 and to build 
teacher capacity for consistent teaching and learning based 
on guaranteed and viable curriculum. 

 Leadership team 

 Learning specialist(s) 

 Teacher(s) 

 PLP 
Priority 

from: 
Term 1 

to: 
Term 4 

$62,000.00 

 

 Equity funding 
will be used 

Employ ES (through equity, not direct-student-funds) to 
provide targeted intervention and inclusive educational 
support to identified students 

 Assistant principal 

 Education support 

 Teacher(s) 

 PLP 
Priority 

from: 
Term 1 

to: 
Term 4 

$155,503.21 

 

 Equity funding 
will be used 

KIS 2.b 

The strategic direction and 
deployment of resources to 
create and reflect shared 
goals and values; high 
expectations; and a positive, 
safe and orderly learning 
environment 

Build the capacity of staff and students in the processes of Reciprocal Feedback.   

Actions 1. Schedule opportunities to encourage students to give and receive multiple sources of feedback in order to improve 
learning outcomes and develop teaching practice. 
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2. Provide and encourage opportunities for peer observation to enable staff to reflect on feedback to strengthen their 
skills and knowledge. 
3. Learning Specialists/leadership team will provides staff with timely and specific feedback about their teaching practice 
based on evidence drawn from classroom observations. 

Outcomes 1. If we schedule opportunities for students to give and receive multiple sources of feedback, then learning outcomes will 
improve and teachers will be able to make point of need adjustments and differentiation to challenge students at point of 
need, and students will feel more stimulated, motivated and interested in their learning. 
2. If we provide and encourage opportunities for peer observation, staff will be able to reflect on feedback to strengthen 
their skills and knowledge, and teachers will understand more deeply what they need to adjust, how and when to more 
effectively meet students needs.  
3. If Learning Specialists/leadership team provide staff with timely and specific feedback about their teaching practice, 
based on evidence drawn from classroom observations, then teachers will be able to set and monitor professional 
learning goals focused on consistent delivery of agreed teaching and learning approaches and together we will have 
greater collective efficacy to improve student outcomes.  

Success Indicators - Reciprocal feedback will support students to understand what is to be done and how to improve their performance to 
help each student address their learning “gap”. 
- 2025 NAPLAN results will show a reduction in NAS students in Year 3 & 5 Reading and Numeracy compared to the 
number of NAS students in 2024. 
- 2025 SSS results will show an increase in the SSS aggregated percentage of positive endorsement for Professional 
learning through peer observation to be more than 87%. 
- 2025 AtoSS results will show maintained high results in Differentiated learning challenge at 92 per cent or more, 
Stimulating learning at 92 per cent or more, and Motivation and interest at 87 per cent or more. 

Activities People responsible Is this a PL 

priority 

When Activity cost and 

funding streams 

Timetable formal and informal professional learning, 
observations and feedback opportunities for teachers to 
identify when and how to seek and provide feedback to 
students eg: conferences, surveys etc. 

 Learning specialist(s) 

 PLT leaders 

 Teacher(s) 

 PLP 
Priority 

from: 
Term 1 

to: 
Term 4 

$0.00 

 

Provide and encourage opportunities for peer observation 
and peer feedback to enable staff to reflect on feedback to 

 Education support  PLP 
Priority 

from: 
Term 1 

$0.00 
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strengthen their skills and knowledge eg swivl videos, obs in 
non-face-to-face-time 

 Leadership team 

 Learning specialist(s) 

 PLT leaders 

 Teacher(s) 

to: 
Term 4 

Learning Specialists/leadership team will be released to 
observe, coach and provides staff with timely and specific 
feedback about their teaching practice. 
(Funding as per KIS 2.a) 

 Leadership team 

 Learning specialist(s) 

 PLP 
Priority 

from: 
Term 1 

to: 
Term 4 

$0.00 

 

Goal 3 To embed inclusive classroom practice 

12-month target 3.1 target In 2025, maintain the AtoSS four year, rolling percentage average for:- Sense of inclusion at 94 per cent or more (2019-
2023 4-year average)- Student voice and agency at 82 per cent or more (2019-2023 4-year average)- Self–regulation 
and goal setting at 91 per cent or more (2019-2023 4-year average) 

12-month target 3.2 target Maintain the SSS four year, rolling percentage average for:- Promote student ownership of learning goals at 95 per cent 
or more (2019-2023 4-year average)- Collective efficacy at 86 per cent (2019-2023 4-year average) 

KIS 3.a 

The strategic direction and 
deployment of resources to 
create and reflect shared 
goals and values; high 
expectations; and a positive, 
safe and orderly learning 
environment 

Embed multi-tiered systems of support across the school 

Actions 1. Develop, document and implement a school-wide approach to inclusive practices (School-wide adjustments include 
any adjustments, policies, facilities, resources and supports in place that are not specific to any one student) to support 
the Teaching and Learning guide and the development of a Multi Tiered System of Supports. 
2. Document a Multi-Tiered System of Support (MTSS) and Response To Intervention (RTI) Framework detailing the 
tiered differentiation and relevant supports for all students in all Wellbeing and Learning curriculum areas.  
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3. Provide Professional Learning to deepen staff knowledge, understanding and skills to apply, embed and sustain 
effective inclusive classroom practices: point of need teaching, goal setting and monitoring, student to teacher feedback, 
student voice and agency, self-regulation strategies. 
4. Employ additional teachers and non-direct funded Education Support staff to provide High Ratio/Levels of Supervision 
Across Teaching, Learning and Play Environments to maximise the learning outcomes of every student. 

Outcomes 1. If we develop and document processes, policies and practices of school-wide approaches, and a detailed Multi-Tiered 
System of Support (MTSS) and Response To Intervention (RTI) Framework, teachers will collectively feel more 
supported to make effective adjustments and differentiation of teaching and learning - what they need to adjust, how and 
when to meet students needs. 
2. If a staff use a well-documented Multi-Tiered System of Support (MTSS) and Response To Intervention (RTI) 
Framework it will ensure point of need Tier 1, Tier 2 or 3 supports and referral services are identified and activated as 
necessary to ensure a successful flow through of the 3 tiers when and how needed to meet individual students needs. 
3a. If we plan for peer observation to monitor and provide feedback on agreed teaching and learning approaches - 
teachers will be able to set and monitor professional learning goals focused on consistent delivery of agreed teaching 
and learning approaches and together we will have greater collective efficacy to improve student outcomes.  
3b. If we adjust learning to challenge students at point of need, teachers will promote student ownership of learning 
goals, and students will feel a stronger sense of inclusion, have student voice and agency, and better understand why 
and how to self–regulate to be in the best position to achieve their individual goals. 
4. If we provide High Ratio/Levels of Supervision Across Teaching, Learning and Play Environments we can provide 
additional support to students with complex and variable needs. 

Success Indicators - Staff will use the MTSS/RTI Framework of evidence-based teaching and assessment strategies (Must Do, Can Do, 
Don’t Do) to effectively provide differentiation and intervention or extension practices and approaches for Tier 1 - whole 
class/cohort evidence-based practices, Tier 2 - targeted (small group) interventions for at-risk students, and Tier 3 - 
SUPPORT Individualised, intensive interventions. 
- 2025 AtoSS results will show maintained high results in Sense of inclusion at 94 per cent or more, Student voice and 
agency at 82 per cent or more, and Self–regulation and goal setting at 91 per cent or more. 
- 2025 SSS results will show maintained high results in Promote student ownership of learning goals at 95 per cent or 
more, and Collective efficacy at 86 per cent 

Activities People responsible Is this a PL 

priority 

When Activity cost and 

funding streams 
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Develop, document and implement a school-wide approach 
to inclusive practices: adjustments, policies, facilities, 
resources and supports in place that are not specific to any 
one student. 

 All staff  PLP 
Priority 

from: 
Term 1 

to: 
Term 4 

$0.00 

 

Document a Multi-Tiered System of Support (MTSS) and 
Response To Intervention (RTI) Framework detailing the 
tiered differentiation and relevant supports for all students in 
all Wellbeing and Learning curriculum areas across 3 tiers.  

 Disability inclusion 
coordinator 

 Leadership team 

 PLP 
Priority 

from: 
Term 1 

to: 
Term 4 

$0.00 

 

Provide Professional Learning to deepen staff knowledge, 
understanding and skills to apply, embed and sustain 
effective inclusive classroom practices. 

 All staff 

 Disability inclusion 
coordinator 

 Leadership team 

 Learning specialist(s) 

 PLP 
Priority 

from: 
Term 1 

to: 
Term 4 

$0.00 

 

Employ additional teachers and non-direct funded Education 
Support staff to provide High Ratio/Levels of Supervision 
Across Teaching, Learning and Play Environments to 
maximise the learning outcomes of every student. 

 Disability inclusion 
coordinator 

 Education support 

 Leadership team 

 Teacher(s) 

 PLP 
Priority 

from: 
Term 1 

to: 
Term 4 

$238,168.16 

 

 Equity funding 
will be used 

 Disability 
Inclusion Tier 2 
Funding will be 
used 

 Schools Mental 
Health Menu items 
will be used which 
may include DET 
funded or free 
items 
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KIS 3.b 

The strategic direction and 
deployment of resources to 
create and reflect shared 
goals and values; high 
expectations; and a positive, 
safe and orderly learning 
environment 

Develop and implement a school-wide approach to inclusive classroom practice 

Actions 1. Document and implement a school-wide approach to inclusive classroom practice linked to the Teaching and Learning 
guide and the development of a Multi Tiered System of Supports.  
2. Provide Professional Learning to deepen staff knowledge, understanding and skills to apply, embed and sustain 
effective inclusive classroom practices: point of need teaching, goal setting and monitoring, student to teacher feedback, 
student voice and agency, self-regulation strategies. 
3. Provide staff with timely and specific feedback about their teaching practice, to support teachers to set and monitor 
professional learning goals focused on consistent delivery of agreed teaching and learning approaches. 

Outcomes 1. If we develop and document processes, policies and practices of school-wide approaches to inclusive classroom 
practice, teachers will collectively feel more supported to make effective adjustments and differentiation of teaching and 
learning - what they need to adjust, how and when to meet students needs. 
2. If we adjust learning to challenge students at point of need, teachers will promote student ownership of learning goals, 
and students will feel a stronger sense of inclusion, have student voice and agency, and better understand why and how 
to self–regulate to be in the best position to achieve their individual goals. 
3. If Learning Specialists/leadership team provide staff with timely and specific feedback about their teaching practice, 
then teachers will be able to set and monitor professional learning goals focused on consistent delivery of agreed 
teaching and learning approaches and together we will have greater collective efficacy to improve student outcomes.  

Success Indicators - A documented approach to school-wide inclusive classroom practice with through-lines to the Teaching and Learning 
guide and the beginning stages of a documented Multi Tiered System of Supports. 
- A schedule of Professional Learning to build staff capacity in the implementation of Inclusive Classroom Practices. 
- 2025 AtoSS results will show maintained high results in their sense of inclusion - at or above 94 per cent; student voice 
and agency - at or above 82 per cent; Self–regulation and goal setting at or above 91 per cent 
- 2025 SSS results will show an increase in the percentage of positive endorsement for promoting student ownership of 
learning goals to be at or above 95 per cent; and Collective efficacy at or above 86 per cent. 
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Activities People responsible Is this a PL 

priority 

When Activity cost and 

funding streams 

CRT employed to release Leadership Team to develop, 
document and implement a school-wide approach to 
inclusive classroom practice and the development of a Multi 
Tiered System of Supports. 

 Disability inclusion 
coordinator 

 Leadership team 

 PLP 
Priority 

from: 
Term 1 

to: 
Term 4 

$4,000.00 

 

 Disability 
Inclusion Tier 2 
Funding will be 
used 

 Other funding 
will be used 

Employ CRTs and Casual ES to release teachers and ES to 
participate in Professional Learning designed to deepen staff 
knowledge, understanding and skills to apply, embed and 
sustain effective inclusive classroom practices: point of need 
teaching, goal setting and monitoring, student to teacher 
feedback, student voice and agency, self-regulation 
strategies. 

 All staff  PLP 
Priority 

from: 
Term 1 

to: 
Term 4 

$11,341.44 

 

 Schools Mental 
Health Menu items 
will be used which 
may include DET 
funded or free 
items 

Employ a Disability Inclusion coordinator to facilitate the 
development and documentation of effective inclusive 
classroom practices including relevant policies, procedures 
and practices. 
Employ a Disability Inclusion coordinator to provide 
Professional Learning to deepen staff knowledge, 
understanding and skills to apply, embed and sustain 
effective inclusive classroom practices. 

 Assistant principal 

 Disability inclusion 
coordinator 

 Principal 

 PLP 
Priority 

from: 
Term 1 

to: 
Term 4 

$18,531.60 

 

 Disability 
Inclusion Tier 2 
Funding will be 
used 
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Funding planner  

Summary of budget and allocated funding 

Summary of budget School’s total funding ($) Funding allocated in activities ($) Still available/shortfall 

Equity Funding $317,350.46 $317,350.46 $0.00 

Disability Inclusion Tier 2 Funding $180,888.74 $180,888.74 $0.00 

Schools Mental Health Fund and Menu $31,305.21 $31,305.21 $0.00 

Total $529,544.41 $529,544.41 $0.00 

 

Activities and milestones – Total Budget 

Activities and milestones Budget 

Release Assistant Principal and Learning Specialists for coaching and peer observation to monitor and provide feedback on agreed teaching and 
learning approaches. 

$40,000.00 

Employ Learning Specialists (Teaching and Learning Focus) to refine and evaluate current Instructional Practice against the 4 elements of 
teaching in the VTLM 2.0 and to build teacher capacity for consistent teaching and learning based on guaranteed and viable curriculum. 

$62,000.00 

Employ ES (through equity, not direct-student-funds) to provide targeted intervention and inclusive educational support to identified students $155,503.21 

Employ additional teachers and non-direct funded Education Support staff to provide High Ratio/Levels of Supervision Across Teaching, Learning 
and Play Environments to maximise the learning outcomes of every student. 

$238,168.16 

CRT employed to release Leadership Team to develop, document and implement a school-wide approach to inclusive classroom practice and the 
development of a Multi Tiered System of Supports. 

$4,000.00 

Employ CRTs and Casual ES to release teachers and ES to participate in Professional Learning designed to deepen staff knowledge, 
understanding and skills to apply, embed and sustain effective inclusive classroom practices: point of need teaching, goal setting and monitoring, 
student to teacher feedback, student voice and agency, self-regulation strategies. 

$11,341.44 

Employ a Disability Inclusion coordinator to facilitate the development and documentation of effective inclusive classroom practices including 
relevant policies, procedures and practices. 
Employ a Disability Inclusion coordinator to provide Professional Learning to deepen staff knowledge, understanding and skills to apply, embed 
and sustain effective inclusive classroom practices. 

$18,531.60 

Totals $529,544.41 
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Activities and milestones - Equity Funding 

Activities and milestones When Funding allocated ($) Category 

Release Assistant Principal and Learning Specialists for coaching and peer 
observation to monitor and provide feedback on agreed teaching and learning 
approaches. 

from: 
Term 1 

to: 
Term 4 

$40,000.00  School-based staffing 

Employ Learning Specialists (Teaching and Learning Focus) to refine and 
evaluate current Instructional Practice against the 4 elements of teaching in the 
VTLM 2.0 and to build teacher capacity for consistent teaching and learning 
based on guaranteed and viable curriculum. 

from: 
Term 1 

to: 
Term 4 

$62,000.00  School-based staffing 

Employ ES (through equity, not direct-student-funds) to provide targeted 
intervention and inclusive educational support to identified students 

from: 
Term 1 

to: 
Term 4 

$155,503.21  School-based staffing 

Employ additional teachers and non-direct funded Education Support staff to 
provide High Ratio/Levels of Supervision Across Teaching, Learning and Play 
Environments to maximise the learning outcomes of every student. 

from: 
Term 1 

to: 
Term 4 

$59,847.25  School-based staffing 

Totals  $317,350.46  

 
 

Activities and milestones - Disability Inclusion Funding 

Activities and milestones When Funding 
allocated ($) 

Category 

Employ additional teachers and non-direct funded Education Support staff to 
provide High Ratio/Levels of Supervision Across Teaching, Learning and Play 
Environments to maximise the learning outcomes of every student. 

from: 
Term 1 

to: 
Term 4 

$158,357.14  Education workforces and/or assigning 

existing school staff to inclusive education 
duties 
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CRT employed to release Leadership Team to develop, document and 
implement a school-wide approach to inclusive classroom practice and the 
development of a Multi Tiered System of Supports. 

from: 
Term 1 

to: 
Term 4 

$4,000.00  CRT 

 

•  

Employ a Disability Inclusion coordinator to facilitate the development and 
documentation of effective inclusive classroom practices including relevant 
policies, procedures and practices. 
Employ a Disability Inclusion coordinator to provide Professional Learning to 
deepen staff knowledge, understanding and skills to apply, embed and sustain 
effective inclusive classroom practices. 

from: 
Term 1 

to: 
Term 4 

$18,531.60  Education workforces and/or assigning 

existing school staff to inclusive education 
duties 
 

•  

Totals  $180,888.74  

 
 
 

Activities and milestones - Schools Mental Health Fund and Menu 

Activities and milestones When Funding 
allocated ($) 

Category 

Employ additional teachers and non-direct funded Education 
Support staff to provide High Ratio/Levels of Supervision Across 
Teaching, Learning and Play Environments to maximise the 
learning outcomes of every student. 

from: 
Term 1 

to: 
Term 4 

$19,963.77  Employ cohort-specific staff to support Tier 2 initiatives 

 
 This activity will use Mental Health Menu programs 

o Program delivered in school by external service 
provider 

  CASEA 
 

Employ CRTs and Casual ES to release teachers and ES to 
participate in Professional Learning designed to deepen staff 
knowledge, understanding and skills to apply, embed and 
sustain effective inclusive classroom practices: point of need 
teaching, goal setting and monitoring, student to teacher 
feedback, student voice and agency, self-regulation strategies. 

from: 
Term 1 

to: 
Term 4 

$11,341.44  Employ teaching staff to support Tier 2 initiatives 

 
 

Totals  $31,305.21  
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Additional funding planner – Total Budget 

Activities and milestones Budget 

Totals $0.00 

 

Additional funding planner – Equity Funding 

Activities and milestones When Funding allocated ($) Category 

Totals  $0.00  

 
 

Additional funding planner – Disability Inclusion Funding 

Activities and milestones When Funding allocated ($) Category 

Totals  $0.00  

 
 

Additional funding planner – Schools Mental Health Fund and Menu 

Activities and milestones When Funding allocated ($) Category 

Totals  $0.00  
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Professional learning plan 

 

Professional learning 

priority 

Who When Key professional learning 

strategies 

Organisational structure Expertise accessed Where 

Plan for opportunities for 
Professional Learning on 
agreed teaching and 
learning approaches. 

 
Leadership 
team 

 Learning 
specialist(s) 

 

from: 
Term 1 

to: 
Term 4 

 Planning 

 Preparation 

 Curriculum 
development 

 Formal school 
meeting / internal 
professional learning 
sessions 

 Learning specialist 

 External 
consultants 

DI Coordinator 

 High Impact 
Teaching Strategies 
(HITS) 

 On-site 

Employ Learning 
Specialists (Teaching and 
Learning Focus) to refine 
and evaluate current 
Instructional Practice 
against the 4 elements of 
teaching in the VTLM 2.0 
and to build teacher 
capacity for consistent 
teaching and learning 
based on guaranteed and 
viable curriculum. 

 
Leadership 
team 

 Learning 
specialist(s) 

 
Teacher(s) 

 

from: 
Term 1 

to: 
Term 4 

 Planning 

 Peer observation 
including feedback and 
reflection 

 Demonstration lessons 

 Formal school 
meeting / internal 
professional learning 
sessions 

 Learning specialist  On-site 

Timetable formal and 
informal professional 
learning, observations and 
feedback opportunities for 
teachers to identify when 
and how to seek and 
provide feedback to 

 Learning 
specialist(s) 

 PLT 
leaders 

 
Teacher(s) 

from: 
Term 1 

to: 
Term 4 

 Planning 

 Peer observation 
including feedback and 
reflection 

 Formal school 
meeting / internal 
professional learning 
sessions 

 PLC/PLT meeting 

 Teaching partners 

 Internal staff 

 Learning specialist 

 High Impact 
Teaching Strategies 
(HITS) 

 On-site 
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students eg: conferences, 
surveys etc. 

  Student voice, 
including input and 
feedback 

Provide and encourage 
opportunities for peer 
observation and peer 
feedback to enable staff to 
reflect on feedback to 
strengthen their skills and 
knowledge eg swivl 
videos, obs in non-face-to-
face-time 

 Education 
support 

 
Leadership 
team 

 Learning 
specialist(s) 

 PLT 
leaders 

 
Teacher(s) 

 

from: 
Term 1 

to: 
Term 4 

 Peer observation 
including feedback and 
reflection 

 Individualised 
reflection 

 Student voice, 
including input and 
feedback 

 Formal school 
meeting / internal 
professional learning 
sessions 

 PLC/PLT meeting 

 Teaching partners 

 Internal staff 

 Practice Principles 
for Excellence in 
Teaching and 
Learning 

 Pedagogical Model 

 High Impact 
Teaching Strategies 
(HITS) 

 On-site 

Learning 
Specialists/leadership 
team will be released to 
observe, coach and 
provides staff with timely 
and specific feedback 
about their teaching 
practice. 
(Funding as per KIS 2.a) 

 
Leadership 
team 

 Learning 
specialist(s) 

 

from: 
Term 1 

to: 
Term 4 

 Peer observation 
including feedback and 
reflection 

 Individualised 
reflection 

 Demonstration lessons 

 Formal school 
meeting / internal 
professional learning 
sessions 

 PLC/PLT meeting 

 Internal staff 

 Learning specialist 

 Practice Principles 
for Excellence in 
Teaching and 
Learning 

 Pedagogical Model 

 High Impact 
Teaching Strategies 
(HITS) 

 On-site 
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Provide Professional 
Learning to deepen staff 
knowledge, understanding 
and skills to apply, embed 
and sustain effective 
inclusive classroom 
practices. 

 All staff 

 Disability 
inclusion 
coordinator 

 
Leadership 
team 

 Learning 
specialist(s) 

 

from: 
Term 1 

to: 
Term 4 

 Collaborative 
inquiry/action research 
team 

 Curriculum 
development 

 Demonstration lessons 

 Formal school 
meeting / internal 
professional learning 
sessions 

 PLC/PLT meeting 

 Teaching partners 

 Internal staff 

 Learning specialist 

 On-site 

CRT employed to release 
Leadership Team to 
develop, document and 
implement a school-wide 
approach to inclusive 
classroom practice and the 
development of a Multi 
Tiered System of 
Supports. 

 Disability 
inclusion 
coordinator 

 
Leadership 
team 

 

from: 
Term 1 

to: 
Term 4 

 Planning 

 Preparation 

 Curriculum 
development 

 Timetabled planning 
day 

 Internal staff 

 Learning specialist 

 Literacy leaders 

 Practice Principles 
for Excellence in 
Teaching and 
Learning 

 On-site 

Employ CRTs and Casual 
ES to release teachers 
and ES to participate in 
Professional Learning 
designed to deepen staff 
knowledge, understanding 
and skills to apply, embed 
and sustain effective 
inclusive classroom 
practices: point of need 
teaching, goal setting and 
monitoring, student to 

 All staff 
 

from: 
Term 1 

to: 
Term 4 

 Individualised 
reflection 

 Demonstration lessons 

 Communities of 
practice 

 PLC/PLT meeting 

 Literacy expertise 

 Teaching partners 

 Leadership 
partners 

 School 
improvement 
partnerships 

 Internal staff 

 Learning specialist 

 On-site 
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teacher feedback, student 
voice and agency, self-
regulation strategies. 

 External 
consultants 

Bron Ryrie Jones and 
Brenden Lee 

 Numeracy leader 

Employ a Disability 
Inclusion coordinator to 
facilitate the development 
and documentation of 
effective inclusive 
classroom practices 
including relevant policies, 
procedures and practices. 
Employ a Disability 
Inclusion coordinator to 
provide Professional 
Learning to deepen staff 
knowledge, understanding 
and skills to apply, embed 
and sustain effective 
inclusive classroom 
practices. 

 Assistant 
principal 

 Disability 
inclusion 
coordinator 

 Principal 

 

from: 
Term 1 

to: 
Term 4 

 Planning 

 Preparation 

 Curriculum 
development 

 Formal school 
meeting / internal 
professional learning 
sessions 

 PLC/PLT meeting 

 Leadership 
partners 

 School 
improvement 
partnerships 

 Internal staff 

 On-site 

 


